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School Mission Statement:  
 

At Star Primary School we believe that everyone is equally loved and 
accepted.  
Acknowledging the diversity of our community, weé 

¶ Provide a broad a nd balance curriculum encouraging every child 
to take the opportunity to achieve their full potential;  

¶ Nurture positive home, school and community relationships;  

¶ Promote tolerance and respect for all people and the world we 

live in.  
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Introduction 
 
Star Primary School has a clear, consistent, whole school approach to reading. 
Competence in reading is the key to independent learning and is given the highest priority 
at Star Primary School, enabling the children to become enthusiastic, independent and 
reflective readers. Success in reading has a direct effect upon progress in all other areas of 
the curriculum and is crucial in developing children’s self-confidence and motivation. 
 
1 AIMS 
The school aims to: 

o Provide the children with the skills and strategies necessary to develop into 
competent and fluent readers. 

o Encourage the enjoyment of books and love of  reading so that the children 
            develop a life-long passion towards literature.  

o Develop reading skills of exploring, analysing and deducing to fully encompass 
broad comprehension skills. 

o Be taught the full range of reading strategies including: 
Phonic knowledge (visual information) 
Grammatical knowledge (structural information) 
Word recognition and graphic knowledge (visual information) 
Contextual knowledge (Meaning) 

o Develop a critical appreciation of the work of authors, poets and 
           illustrators in order to emulate these skills in their own writing. 

 
 
 
2 TEACHING STRATEGIES 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

When teaching 

reading, Star 

incorporates a range 

of methods and 

strategies to ensure a 

robust and vigorous 

approach. 
 

Big 

Reading 

3 A Day 

Home-School 

Reading 

Phonics 
R-KS1 

Visitors/Trips 

¶ Shakespeare performances 

¶ Author visits and workshops 

¶ Shows and performances linked to 

stories.  

¶ Storytelling/Poetry weeks 

Reading Tree 

¶ Saplings- KS1 

¶ Reading Trees- Lower KS2 

¶ Grand Oaks- Upper KS2 
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We aim to provide high levels of motivation and active participation for our children at all 
ages. All of the teaching, non-teaching staff and volunteers are trained by the senior and 
middle leaders in the school to track and analyse pupil progress, to provide a deep analysis 
of each child’s reading and to effectively use the prompts/strategies needed to support the 
child’s next steps.  
 
2.1 Home School Reading Programme 
 
To ensure that children are consistently practising and to encourage parental involvement, 
Star Primary has established a home-school reading programme. The programme gives all 
pupils from nursery to year 6 at least one book to take home daily and a reading journal 
with which they can practise and comment upon their reading at home. Children bring the 
book to and from school in their book bag. At school the teacher and teaching assistant will 
hear each child read individually and record the developmental comments in the reading 
journal. 
 
Each child will have: 
 

¶ Labelled zip wallet 

¶ Reading Journal 

¶ Reading book (suited to their ability and learning needs in order to progress). 
 
Resources for the teacher include: 
 

¶ A reading file  

¶ Class tracking sheet 

¶ Developmental comment prompt booklet. 

¶ Reading standards assessment sheet for each pupil in their class. 

¶ Access to ‘Oxford Tree Reading Books’ of all levels. 
 
In KS1 and EYFS the expectation is that every child is heard read daily and in KS2 the class 

teaching assistant is expected to hear each child read at least twice a week and the teacher at 

least once a week. The pupil’s reading progress is closely monitored using the class tracking 

sheet.  
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We encourage children to read at home every day and regularly change their books to ensure that 

they have new material to practise with. The class teacher and teaching assistant monitor 

frequency of home reading and it should be recorded on the class reading list.  

 

 
 

Pupils who are not reading at home should be targeted for extra support at school. The school has 

created letters that should be used to communicate with parents after the class teacher has 

spoken to the parent first concerning lost books or failure to read at home.  

 

Progress through the Home  School Reading Programme 

When the TA feels the child is reading 90-95% of their book accurately and fluently, they consult 

with the class teacher to consider moving the child on to the next National Curriculum level (see 

progress chart below).  

 

Teachers and teaching assistants also use the year group expected reading standards to inform 

their judgment. A reading standard prompt guide is provided for all staff (see sample below). 
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One to One reading structure  
 
All teaching staff and volunteers should follow this structure when reading with a child during a 
one to one reading session: 

 
ü Quick flash card warm up using high frequency words and/or words the reader continuously 

reads incorrectly 
ü Share comments in reading record from parents/carers. Ask a few quick questions about what 

happened in the story, what they enjoyed.  

ü Choose a new book from a prepared class selection 

ü Read the title of the book and make predictions about the story / content. Discuss the clues in 

the images and title 

ü Younger children should be instructed to use their right index finger to point at each word as 

they read; if necessary you can do this for them.  

ü When an unknown or difficult word is come to, help the child using different decoding 

strategies. Ask them to identify the sounds in the text. How many sounds are there? Can they 

blend these sounds together? Are there any picture clues? 

ü If the word is a high frequency word. Write it down and give it to the child to take home and use 

the following session as part of a quick warm up. 

ü As you are reading ask two or three comprehension questions about the text. Use the teacher 

notes for guidance. 

ü Share with the child at the end of the session what you write in their record book. The 

comments should include a óstarô and a ówishô. It should be a developmental comment 

which is effective in helping the pupil progress each time they read. Pupils should be 

aware of their next steps in order to gain ownership of their own learning.  
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Organisation of resources 

 

All home school reading books are banded by colour and age group expectations and standards.  

 
 

Home-school reading books are stored in trugs by colour banding across the phase groups.  

 

Year Group Colour Banded Books Location 

Reception & KS1 Pink - Lime Early Years Foyer/Bottom hall 

3 & 4 Pink - Maroon Middle Hall 

5 & 6 Navy-Free Readers Classroom Collections 

 

2.2 BIG READING 
 
Children at Star Primary from Reception to Year 6 take part in a daily Big Reading session, 
which focusses upon teaching children the 4 key skills to reading success. 
 
READ- Decoding and blending skills 
Exploring- Looking at different features in a text. 
Analysing- Identifying different text types and the purpose behind vocabulary used. 
Deducing- Inference and deduction. 
 
 
Big Reading Aims: 
 
• Teaching the key skills of reading through talk, collaboration and fun 
• Providing consistency and rigour in teaching of reading across all Key Stages 
• Giving pupils ownership of learning to read 
• óThe Pleasure Principle of Readingô 
• Method of addressing the four key skills of reading 

 
Big Reading Sessions: 
ü KS1 and KS2 pupils take part in a 30 minute Big Reading session at least 4 times 

per week.  
ü Each day there is a reading skill taught as a whole class and then a reading ‘mission’ 

to be completed to apply their new learning. 
ü Each year group has a whole class text each term. Pupils share the text with their 

partner (mixed ability) and should adopt a secure peer-peer learning system.  
ü Following the whole class teaching the teacher will work with a group of 
reading‘SPIES’ in ability group. The teacher should focus on a specific reading skill 
suitable to challenging that group (approx. 6 pupils). This could be different to the 
whole class reading skill or it could be another skill taken from the standard. (See an 
example of the standards sheet.) 
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Organisation of Class 
 
Teachers must plan and organise their classroom to incorporate effective teaching of 
reading skills during Big Reading sessions. See example below.  
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Big Reading Lesson structure 
 
Teachers plan their Big Reading lessons directly onto an active inspire flipchart which 
should be saved on to the MLE. Teachers base their planning around a termly text (see 
below for example). 
 
Resources for teachers: 

¶ Reading file containing the standards required for their year group. 

¶ Access to online interactive ‘missions’ 

¶ Active inspire Big Reading planning template. 

¶ Big reading mission handbook. 

¶ 15 copies per class of the Big Reading focus text to use during mixed ability work. 

¶ Packs of 6 reading books to challenge pupils when in reading SPIES groups.  
 
Sample of the texts to be used each term by teaching staff across the year: 
 

 
 
Structure of a Big Reading week: 
 
 

How it will look on the flipchart (created 
by teachers)  

Steps and teaching 

Session 1 

 

Main teaching 

¶ Teachers to introduce text 

¶ Children to read with their partner or echo 
read. 

¶ Pupils to summarise what they have just 
read.  

¶ Teachers to identify a grammar and 
punctuation focus and apply this to 
reading.  

¶ Teacher to identify any challenging 
vocabulary and discuss context and 
meaning with pupils. 

 
Mixed ability comprehension task 
Whole class verbally answer comprehension 
questions about what they have just read. They 
then record this in their mission logs.  
 
SPIES team 1 
Teacher to work closely with a SPIES team 
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focusing on an identified reading skill. 
 
 
 

Session 2 

 

Main teaching 
 
Echo/partner reading more of the text.  
The second session is shorter than the first. 
This should be a recap on yesterday’s learning 
and teachers should briefly discuss the 
grammar and punctuation features of the text 
discussed previously. 
 
The class is then set their partner mission which 
can be taken from the online resources. This 
could be a talking and discussing activity or a 
read and write activity. It will address one of the 
four reading skills.  
E.g. In the example, they will be exploring the 
character in more detail. 
 
SPIES team 2 
Teacher to work closely with a SPIES team 
focusing on an identified reading skill. 

Session 3 

 

Main teaching 
 
Echo/partner reading more of the text.  
This session should be a recap on yesterday’s 
learning and teachers should briefly discuss the 
grammar and punctuation features of the text 
discussed previously. Teachers should also use 
this opportunity to review any challenging or 
new vocabulary.  
 
The class is then set their partner mini mission 
which can be taken from the online resources. 
This could be a talking and discussing activity or 
a read and write activity. It will address one of 
the four reading skills.  
E.g. In the example, pupils are comparing two 
texts. 
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Progress in Big Reading 
 
There is a robust –teach-assess-review-teach cycle that occurs during Big Reading. Each 
time the teacher works with a SPIES team they will be able to identify the next steps in 
order for the pupil to develop. This will be recorded in the home-school reading journal and 
recorded on the pupil’s personal standard tracker. Assessment will also take place during 
whole class teaching and then areas for improvement will be addressed by revising, 
revisiting or progressing on reading skills. The progress of reading will also be monitored by 
comparing and discussing the reading skills taught, their book level on the progress tracker 
and their responses during SPIES sessions.  
 
 
2.3 Phonics in EYFS and KS1 
 
All phonics in EYFS and KS1 is taught following the RWI phonics Scheme. All RWI 
teachers have received the RWI training and should meet regularly to share good practise. 
In Reception through to Year 2 Phonics lesson are taught every day and combined with the 
RWI writing programme. Pupils are set in ability groups and assessed continuously for 
progress. There are formal progress assessments which take place at the end of each half 
term. Year groups must meet with the phonics manager after each assessment to discuss 
progress and group changes. At Star Primary it is paramount that children are consistently 

SPIES team 3 
Teacher to work closely with a SPIES team 
focusing on an identified reading skill. 
 

Session 4 

 

Main teaching 
 
Echo/partner reading more of the text.  
This session should be a recap on yesterday’s 
learning and teachers should briefly discuss the 
grammar and punctuation features of the text 
discussed previously. Teachers should also use 
this opportunity to review any challenging or 
new vocabulary.  
 
The class is then set their partner mini mission 
which can be taken from the online resources. 
This could be a talking and discussing activity or 
a read and write activity. It will address one of 
the four reading skills.  
E.g. In the example pupils are explaining the 
meaning of new adjectives to develop better 
understanding of the text. 
 
SPIES team 4 
Teacher to work closely with a SPIES team 
focusing on an identified reading skill. 
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developing and improving their reading skills. Evidence has shown that the reading skills 
developed in the early years of schooling have implications for a child’s confidence and 
well-being. Therefore, it is of critical importance that the phonics scheme is taught, 
assessed and reviewed to an outstanding level.  
 
For more in-depth information on the teaching of phonics please see the phonics policy. 
 
 
 
2.4  3 A Day 
 
We believe it is crucial that our pupils hear stories, poetry and other sources of literature 
daily in order to further enrich a love for reading.  Our aim is for every class across the 
school to listen to at least 3 stories (or parts of) a day. 
 
For the EYFS and KS1 our aim is for children to quickly memorise the words and join in 
with the story-telling. This empowers them to be able to “read” and re-tell stories from a 
young age, and also makes them very fluent in a range of text types and literature styles. 
 
For KS2 our aim is to inspire them to read and gain a greater understanding about how 
language is used and applied by authors. We believe that modelling a positive approach to 
reading encourages our pupils to try new texts and experience reading as an enjoyable 
activity.  
 
‘3 a day’ is in addition to the topic texts taught, Big Reading texts and home-school reading.  
 
Resources: 
Each year group is provided with a selection of books which are read to the children as the 
year progresses. These texts are shared across the classes within the year group and then 
exchanged after each term.  
 
Please see below for a list of the year group texts.  
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3 Reading assessment 
  
Assessment is used to inform the planning and the teaching of reading.  
 
Overview of reading assessment: 

1. Pupils’ progress is assessed during Big Reading, supplemented by observations 
made by teaching assistants in independent reading (during the home school 
reading programme) and through individual assessments, e.g. completing a reading 
conversation. This informs the child, parents and class teacher at what level (colour 
band) the child is reading at and ensures a pacey progression in the child’s reading. 
If a child is not making suitable progress through the reading colour bands and is not 
reading at the appropriate age this will be raised to the year group leader and 
appropriate steps should be made to provide further support in reading.  

 
Teachers are responsible for assessing the progress of all pupils in their class.  
 

Key Stage Range of Formative 
assessment 

Range of Summative 
assessment 

EYFS ¶ Teacher assessment 
through home-school 
reading scheme. 

 

¶ Big Reading group 
assessment (summer) 

 

¶ Half termly phonics 
assessment 

 

¶ End of year assessment 
(Development matters) 
 

¶ Reading conversation 
(Reception) 

 

KS1 ¶ Teacher assessment 
through home-school 
reading scheme. 
 

 

¶ Big Reading group 
assessment.  

¶ Half termly phonics 
assessment 

 

¶ Reading conversations 
 

¶ Rising Stars comprehension 
progress check 

 

¶ KS1 SATS 
 
 

KS2 ¶ Teacher assessment 
through home-school 
reading scheme. 

 

¶ Big Reading group 
assessment.  

¶ Half termly phonics 
assessment (year 3, for some 
pupils only). 

 

¶ Reading conversations 
 

¶ Rising Stars comprehension 
progress check 

 

¶ KS2 SATS  
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4.Reading Tree 
 
At Star primary it is important that we continue to strive for the highest success in reading 
and raising the attainment and standards for all our pupils. For our most competent pupils it 
is also paramount that they should be continuously challenged and stretched to make 
outstanding progress.  
 
The ‘reading tree’ is an addition to the home-school reading books which sets out the next 
step and expectation into reading. It encompasses a wide range of higher levelled reading 
books, including a range of genres. It is designed to develop a wide breadth of reading, 
enhance fluency and ensure a competence of inference skills.  
 
Pupil’s must be nominated for the ‘reading tree’ by their class teacher against a set criteria. 
Pupil’s must have shown a commitment to daily reading, a secure knowledge of 
comprehension and a high degree of fluency and expression. Following this, a member of 
the literacy team will meet with the nominees and have a reading conversation with them to 
decipher whether they are ready to choose from the reading tree.  
 
Once successful, these pupils are awarded a badge and can choose their home-school 
reading books from an exciting selection of challenging books. These pupil’s act as role 
models for the rest of the school and are inspiration for the other pupil’s to achieve a high 
standard of reading success.   
 
 
Star Badges 
 

Reading Tree 
óSaplingsô 

 
Reading Tree 
Readers 

 

Reading Tree 
óGrand Oaksô 
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5. Working In Partnership with Parents 
 
The teaching of reading is greatly helped if there is strong communication and support 
between home and school. Reading information meetings are held for parents who have 
children in Reception and KS1. During these meetings an explanation of the school reading 
structure and advice on how to support the teaching of reading is available. To further 
encourage parental support the school invites all parents to read with their children from 
8.50 – 9.05 every morning in the EYFS.  

 
6. SEN and equal opportunities 
 
The SENCO meets regularly with the year group leader to monitor the progress in reading. 
Those children, who are identified as a result of tests or during normal classroom activities, 
will be assessed to determine the appropriate provision for their needs. Our policy is 
monitored and reviewed to ensure that all pupils have equality of access to a range of 
reading opportunities, texts and experiences and that all pupils achieve to the best of their 
potential regardless of gender, race or culture. Star Primary has a specialist Reading 
Recovery teacher who can deliver Reading Recovery to the lowest attaining children in year 
1 and 2. 
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Introduction 
 

Star Primary School has a clear, consistent, whole school approach to writing. 
Competence in writing is the key to independent learning and communication. As such it is 
given high priority at Star Primary School, enabling the children to become to communicate 
fluently, independently and flexibly through writing. Success in writing has a direct effect 
upon progress in all other areas of the curriculum and is crucial in developing children’s 
self-confidence and motivation. 
 
1 AIMS 
The school aims to: 

o Provide the children with the skills and strategies necessary to develop into 
competent and fluent writers. 

o To constantly support the cyclical relationship of reading and oracy to writing so that 
the children understand the importance of the links between all three areas.  

o To encourage a passion for communicating through the written word. 
o Develop technical writing strategies including grammar, spelling and handwriting. 
o Be taught the full range of writing skills including: 

o Writing independently with flair for a range of different purposes 
o To critically edit their own work and the work of their peers 
o To deal resiliently with criticism from peers and adults, and to appreciate and 

seek evaluation and challenge in their learning 
o To fully master writing in such a way as to promote their confidence, and to 

write well in all subjects 
o Develop a critical appreciation of the work of authors, poets and illustrators in order 

to emulate these skills in their own writing. 
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2 TEACHING STRATEGIES 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
2.1 Reading Policy 
 
Being a confident and fluent reader is a key step towards becoming a confident and fluent writer, 

as well as to accessing the rest of the curriculum and the world around you. Reading is of the 

highest priority at Star, and strategies for whole school reading include: Phonics in EYFS and 

KS1; The Reading Tree; World Book Day and other celebrations; National and Local Reading 

Competitions; Big Reading; Home School Reading and much more. 

For more information on reading at Star, see the Reading Policy. 

2.2 Handwriting Policy 
 

When teaching 

writing, Star 

incorporates a range 

of methods and 

strategies to ensure a 

robust and vigorous 

approach. 
 

Grammar 

Policy 

Spelling 

Policy 

Handwriting 

Policy 

Oracy 

Policy 

Visitors/Trips 

¶ Shakespeare performances 

¶ Author visits and workshops 

¶ Shows and performances linked to 

stories. 

¶ Storytelling/Poetry weeks 

Big Writing 

¶ To be given specific and 

valued time to engage with 

writing on a regular basis 

¶ To view writing as a special 

and purposeful outcome of 

literacy learning 

Reading 

Policy 

High Quality Outcomes 

¶ Published stories and 

descriptive pieces 

¶ Whole school newspaper 

¶ Publishing poems with 

Young Writers 

¶ Entering National 

Competitions 
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Handwriting is concerned with individual expression and the conveying of meaning through 
fluent composition. Handwriting should become an automatic process, which frees pupils to 
focus on the content of their writing. In order for this to occur, handwriting is taught in  
ways that enhance fluency, legibility, purposefulness and the opportunity for creative  
expression. It is important that all adults model the correct formation (Nelson joined) 
at all times, when marking, teaching and for display. 
 
 
Aims  
 

1. To know the importance of clear and neat presentation in order to communicate meaning  
effectively  

2. To write legibly in both joined and printed styles with increasing fluency and speed by;  
    • Having a correct pencil grip  
    • Knowing that all letters start from the top, except d and e which start in the middle  
    • Forming all letters correctly  
    • Knowing the size and orientation of letters  

 
Teaching time  
 
In KS1 handwriting takes place daily for 15 minutes. 
There should be a minimum of 3 x 15 handwriting lessons each week in KS2, as well as time  
to practice.  Children who find handwriting difficult should be targeted for daily intervention.  
 
Model used  
 
Star Primary School uses the Nelson Thornes Handwriting Scheme with the following 
letter formation  
 
Lower case letters: 

  
Capitals: 
 

A B C D E F G H I J K L M N O P Q R S T U V W X Y Z  
 
Numbers:  

 
 
The Four Joins: 
  

1. to letters without ascenders  
2. to letters with ascenders  
3. horizontal joins  
4. horizontal joins to letters with ascenders 
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The break letters (letters that aren’t joined from) are:  
 
b g j p q x y z s  
 
Children must be taught individual letters first so that they see them as individual units 
BEFORE learning to join.  
 
Handwriting Lesson 

 
Teachers are supported in their direct teaching of handwriting by the Nelson  
Handwriting Teachers Book. The teacher book clearly explains the structure 
of a handwriting lesson. The teacher should follow the simple format of model,  
explain and practise. The book gives every year group approximately 20 weeks  
of handwriting planning, this correlates with the pupil developing skills books. 
Please see Appendix 1 for more detail 
 

Teachers must model Nelson handwriting at all times in their teaching. Independent 
 learning is supported through the Developing Skills pupil books. Each year group has 15 books,  
they should be used one between 2 during the pupils practise time after they have been taught  
by the teacher. 
 

 
Teachers are supported in their teaching with the Nelson Resources & Assessment 
Book, which provides worksheets that extend teaching objectives and assess pupils 
Progress. 
 
 
 

Techniques for teaching letter formation: 
• Model good handwriting all the time  
• Demonstrate  
• Talk through the process  
• Encourage children to verbalise the process  
• Children form letters in the air  
• Finger trace over tactile letters  
• Write over highlighter pen (or dotted letters)  
• Draw round templates  
• Write in sand with finger or stick  
• Write with chalk on chalkboard  
• Wax resist letters  
• Form letters with pegs on pegboard  
• Form letters with beads in plasticine 
• Finger trace the outline of letters on the back of the person in front of you  
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Year Group Expectations 
Foundation Stage  
In the Foundation Stage children take part in activities to develop gross and fine motor skills  
and recognition of patterns. Individual letter formation is taught, modelled and practised in working 
towards the objectives at Key Stage 1. 
 
Reception  
 
 
 
 
 
 
 
Children should start their formal handwriting practise though the Nelson Handwriting 
Work Books. In Reception they should work through books 1 – 4, the aim is for all children in  
Reception to have competently completed all work books. 
 
Year 1  
 
 
 
 
 
 
Children should start the year using the Nelson Handwriting Work Books 5 & 6. When  
they are ready, they should move on to using the A4 handwriting lined exercise books to practise  
using the Nelson Red Developing Skills pupil’s book. BY THE END OF YEAR 1 CHILDREN SHOULD  
BE JOINING THEIR HANDWRITING. 
 
Year 2  

 
The children should continue to use the A5 handwriting lined exercise books 
 to practise using the Nelson Hnadwriting Yellow Developing Skills pupils book. 
 
 
 
 
 

Year 3, 4, 5 & 6 
 

 
   Year 3         Year 4           Year 5           Year 6        
    Book 1         Book 2           Book 3         Book 4 

Pupils in KS2 should continue to practise regularly using the developing skills pupils’ book 
for their year group. Pupils work should be recorded in A4 lined exercise books. 
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Getting ready to write  
 
Seating and posture  
• Chair and table should be at a comfortable height  
• The table should support the forearm so that it rests lightly on the surface and is 
   parallel to the floor  
• Encourage children to sit up straight and not slouch  
• The height of the chair should be such that the thighs are horizontal and feet flat on 
   the floor  
• Tables should be free of clutter  
• Rooms should be well lit  
• Left handed pupils should sit on the left of their partners  
 

Pencil grip  

• Children should write with a pencil (or pen when introduced in Y6) with a rounded nib. 
  Pencils should be reasonably sharp.  
• A tripod grip is the most efficient way of holding a pencil  

 
For right handers  
• Hold lightly between the thumb and forefinger about 3cm away from the point  
• The paper should be placed to the right tilted slightly to the left  
• Use the left hand to steady the paper 

 
For left handers  
• Hold lightly between thumb and forefinger resting on the first knuckle of the middle 
finger  
• Hold about 3cm from the tip  
• The hand should be kept below the writing line  
• The paper should be tilted slightly to the right at about 20 - 30°  
• Use the right hand to steady the paper  

 
Assessment  
 
Phase leaders in team meetings and senior leaders should monitor children’s writing and 
presentation in books regularly (at least termly). The following should be considered:  
 
• Is the writing generally legible?  
• Are the letters correctly shaped and proportioned?  
• Are the joins made correctly?  
• Are the spaces between the letters, words and lines appropriate?  
• Is the size of the writing appropriate?  
• Is the writing properly aligned?  
• Are the writing standards achieved by the majority of pupils in line with the Level 
Descriptors in the National Curriculum?  

 
Individual assessment  
 
Children should be observed as they write during handwriting lessons – the teacher must 
circulate, monitor and intervene. Teachers also need to monitor and mark whole pieces of 
writing. The following should be considered:  
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• Is the posture correct?  
• Does the child hold the pencil correctly?  
• Does the child use the correct movement when forming and or joining letters?  
• Are any letters revered or inverted?  
• Does the child write fluently and rhythmically?  
• Is the writing easily legible?  
• Is the pupil’s handwriting development in line with the Level Descriptors in the National 
  Curriculum. 
 

 
Monitoring  
The application of handwriting skills:  
The handwriting skills developed in this policy must be applied to all pieces of writing the 
children do.  
Teachers ensure the application of handwriting skills by:  

¶ Reminding children of standards of writing and presentation at the beginning of lessons 
across the curriculum  

¶ Sometimes having handwriting as a lesson objective across the curriculum  

¶ Comparing handwriting in handwriting books with writing in other books across the 
curriculum  

¶ Ensuring children improve the presentation of final draft written work if it falls below school 
expectations  

¶ Literacy coordinator and/or SLT to monitor handwriting and presentation in books from 
across the curriculum regularly and provide feedback to teachers  

¶ Teachers model good handwriting skills during shared and guided writing. They 
follow the handwriting policy when writing comments in childrenôs books  

¶ Children in KS2 are rewarded by the head teacher with a handwriting pen, a certificate and 
a handwriting license if handwriting is consistently good across a range of books.  

 
Resources 
 
Year groups should have the following resources. It is the responsibility of the year group to 
maintain and ensure that year group resources are not lost or damaged. Handwriting resources 
will be checked in the Summer Term.  
 

Year Group Teachers 
Handbook 

Pupils 
Developing 
Skill Book 

Teachers 
Assessment & 

Resources 
Book 

Pupil Work 
Books 

Reception One copy   Work Books 1-4 
bought in sets of 

10 yearly. 

Year 1 One copy 15 copies of the 
RED book 

Red & Yellow 
Book 

Work Books 5-6 
Bought in sets of 

10 yearly. 

Year 2 One copy 15 copies of the 
YELLOW book 

Red & Yellow 
Book 

 

Year 3 One copy 15 copies of 
Book 1 

Book 1 & 2  
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Year 4 One copy 15 copies of 
Book 2 

Book 1 & 2  

Year 5 One copy 15 copies of 
Book 3 

Book 3 & 4  

Year 6 One copy 15 copies of 
Book 4 

Book 3 & 4  

 

 
 
2.3 Oracy Policy 
 
Oracy is a fundamental part of literacy learning at Star Primary School, and is taught (both 
explicitly and implicitly) from Nursery to Year 6. Oracy is constantly reinforced through role 
play, speaking frames, storytelling, presentations, drama, and high expectations from all 
staff in all settings around the school.  
 
Teaching and Learning 
Oracy and oracy outcomes are an explicit part of planning, teaching and assessment. It is 
taught in both mixed ability classes and streamed based on addressing the individual needs 
of the cohort. Children will take part in one lesson with a specific oracy focus per week, plus 
additional oracy learning taught through contextualised practice in reading, writing and 
speaking.  
 
Oracy homework is set in Key Stage 1, and all children have a chance to participate in a 
class production/assembly with specific, age-appropriate oracy outcomes. 
 
The role of the teacher is to teach, monitor and assess pupils’ oracy skills and monitor their 
progress carefully. It is the responsibility of all staff to model high levels of oracy at all times, 
and to ensure that the children do the same.  
 
Assessment 
Children are expected to meet yearly objectives in oracy, and are assessed regularly by 
teaching staff as a part of our classroom practice. These objectives are: 

Year Yearly Objectives 

EYFS -Talk about how a story starts. 
-Talk in front of their peers about something that has happened to them. 
-Use past and future when describing events that have happened or are to 
happen. 
-Talk on one topic without deviation. 
-Use talk to co-operate and contribute when playing with others. 
-Listen carefully to what is being said and repeat if asked. 
-Know not to interrupt when someone is saying something. 

1 -Speak clearly and loudly enough to communicate meaningfully. 
-Ask questions about matters of interest. 
-Express feelings and ideas when talking about matters of interest. 
-Start to develop ideas by adding detail to their speech. 
-Start to understand how to take turns when speaking. 
-Start to listen to others and respond appropriately. 
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-Join in with imaginative play taking on role of different familiar characters. 
-Speak in complete sentences after modelling. 
-Retell a familiar story in sentences, using narrative language. 
-Recount an event or experience in sentences. 
-Begin to understand how to change language when speaking to different 
listeners e.g peers and adults. 

2 -Talk about topics that are of interest to them or which they enjoy. 
-Ask questions to gain information and clarify meaning. 
-Begin to develop and explain their ideas. 
-Express themselves using complete sentences when required. 
-Make more specific vocabulary choices e.g. technical language. 
-Usually listen carefully and respond appropriately. 
-Take turns when talking in pairs or small groups. 
-Begin to be aware that formal and informal situations require a different role 
and language. 
-Offer appropriate comments in paired or small group discussion. 
-Retell a familiar story using narrative language and linking words/phrases. 
-Recount an event or experience in sentences using specifically chosen 
vocabulary. 
-Perform a simple poem from memory. 
-Hold the attention of listeners by adapting the way they talk. 
-Begin to understand how to speak for different purposes and audiences. 

3 -Talk and listen confidently in different situations. 
-Show they have listened carefully by asking relevant questions. 
-Develop and explain their ideas giving reasons. 
-Sequence and communicate ideas in an organised and logical way in 
complete sentences as required. 
-Vary the amount of detail – dependent on purpose and audience. 
-Participate fully in paired and group discussion. 
-Vary the use and choice of vocabulary – dependent on the purpose and 
audience. 
-Start to show awareness of how and when Standard English is used. 
-Retell a story using narrative language, adding relevant detail. 
-Perform poems from memory, adapting expression and tone as appropriate. 
-Show they have listened carefully through making relevant comments. 
-Formally present ideas or information to an audience. 
-Recognise that meaning can be expressed in different ways dependent on the 
context. 
-Begin to adapt use of language to meet the needs of the audience/listener. 

4 --Talk and listen confidently in a wide range of contexts. 
-Ask questions to clarify or develop understanding. 
-Give an answer and justify evidence. 
-Sequence, develop and communicate ideas in an organised and logical way 
in complete sentences as required. 
-Show understanding of the main points and significant details in a discussion. 
-Show they have listened carefully through making relevant comments. 
-Increasingly able to adapt what they say to meet the needs of the 
audience/listener. 
-Vary the use and choice of vocabulary dependent on the purpose and 
audience. 
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-Vary the amount of detail dependent on the purpose and audience. 
-Show understanding of how and why language choices vary in different 
contexts. 
-Use some features of standard English. 
-Present writing to an audience using appropriate intonation and control the 
tone and volume so that the meaning is clear. 
-Perform poems or plays from memory conveying ideas about characters and 
situation by adapting expression and tone. 
-Understand when the context requires the use of standard English. 

5 -Talk and listen confidently in a wide range of contexts including some that are 
formal. 
-Engage the interest of the listener by varying their expression and vocabulary. 
-Adapt spoken language to the audience, purpose and context. 
-Explain the effect of using different language for different purposes. 
-Develop ideas and opinions with relevant detail. 
-Express ideas and options justifying a point of view. 
-Show understanding of the main points, significant details and implied 
meanings in a discussion. 
-Listen carefully in discussions, make contributions and ask questions that are 
responsive to others’ ideas and views. 
-Begin to use Standard English in formal situations. 
-Begin to use hypothetical language to consider more than one possible 
language or solution. 
-Perform their own compositions using appropriate intonation and volume so 
that meaning is clear. 
-Perform poems or plays from memory making careful choices how they 
convey ideas about characters and situations by adapting expression and 
tone. 
-Understand and begin to select the appropriate register according to the 
context. 

6 -Listen carefully and adapt talk to the demands of different contexts, purposes 
and audiences with increasing confidence. 
-Ask questions to develop ideas and make contributions that take account of 
others’ views. 
-Use evidence to support ideas and opinions. 
-Explain ideas and opinions – elaborating to make meaning explicit. 
-Take an active part in discussions, taking different roles. 
-Use hypothetical speculative language to express possibilities. 
-Use Standard English fluently in formal situations. 
-Debate an issue maintaining a focused point of view. 
-Use formal language of persuasion to structure a logical argument.  
-Perform their own compositions, using appropriate intonation, volume and 
expression so that literal and implied meaning is made clear. 
-Perform poems or plays from memory making deliberate choices about how 
they convey ideas about characters, context and atmosphere. 
-Pay close attention to, and consider the view and opinions of, others in 
discussions. 
-Make contributions to discussions, evaluating others’ ideas and responding to 
them.  
-Understand and select the appropriate register according to the context. 
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SEN 
Speech and Language therapy, as well as friendship groups and colourful semantics, is 
used to support the development of oracy in those with special educational needs.  
 
 
2.4  Spelling Policy 
 
Spelling is taught from Reception to Year 6. Star primary has adopted the Read Write Inc. 
Spelling programme to ensure a robust, fast-paced and systematic approach to teaching 
spellings. 
 
Resources 
  
All teachers have a spelling folder which includes: 
 

¶ Spelling policy 

¶ Teaching overview and spelling coverage 

¶ Class record sheet 

¶ Master spelling lists specific to their year group 
 
Teaching and learning resources: 
 

¶ Year group specific workbooks 

¶ Online videos (Via Oxford Owl) 

¶ Sets of words for each spelling unit  

¶ Printable online spelling lists (Found on MLE) 
 
 

Teaching and Learning: 
 
Spelling is taught as a whole class in mixed ability groups. A small group of children may be 
identified as needing extra support. These pupils may need extra practise of key words. 
This decision will be made through teacher judgment and these pupils will work in a small 
group with the teaching assistant, alongside the main teaching. Please note, these children 
will be tested on key words they are learning during the whole class spelling test. 
 
The role of the teacher is to teach, monitor and assess pupil’s spelling skills and monitor 
their progress closely. The role of the teaching assistant is to assist in the delivery of 
spellings during the test, record results in the spelling file and support children during the 
daily spelling lessons.  
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Example of a recording sheet: 
 

 
 
The teaching of spelling should happen daily in short 10-15minute sessions. Work should 
be completed in the RWI spelling work books and new spelling rules taught and revised. 
The year group spelling overview identifies which spelling rule is being taught in each unit.  
 
Pupils are also taught the National Curriculum spellings every alternate week in order to 
fulfil and meet the spelling expectations for each year group.  
 
Spelling Tests 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Pupils are tested on their lists each week and it is expected that they complete these to a 
high standard. A day and time for the class spelling test should be agreed within the year 
group and then continued consistently. Spelling tests are sent home with homework and 
children can complete these on the sheet provided. Pupils complete their tests in spelling 
books in class. 
 
The spelling tests will contain at least 10 words from each unit. The unit is taught and then 
spelling tests are sent home for further practise. The pupils should be encouraged to use 
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the LOOK- COVER- WRITE- CHECK method when learning each word at home. Pupils will 
be able to apply their knowledge of the spelling rules learnt in class. 
 
Children who do not achieve the expected score on the test (at least 8/10) will need to have 
extra practise and support from the teaching assistant to reach the level required. A new 
unit should be taught each week (Year 2) or every alternate week (Year 3 – Year 6).  
  
Reporting to parents: 
 
There is an ongoing dialogue with parents regarding their children’s progress in spellings. 
The class teacher or classroom assistant will always speak to the parents of pupils who are 
not making the required progress. 
 
Spelling scores are recorded on a ‘spelling sticker’ and this is stuck into the reading record.  
 
Spelling in Each Year Group 
 
Foundation Stage 
 

¶ 5 red words to be sent home each week for children to learn to read. These red 
words link to the RWI phonics programme pupils complete as part of literacy.  

¶ They are tested on their ability to read these words before spelling. 

¶ Once children can read the red words 5 are then sent home for them to practise 
spelling. 

¶ Children will then be tested on spelling 5 red words each week.  
 
Year 1 

¶ Every alternate week 5 red words are sent home for the children to practise. 

¶ Every alternate week 5 phonics words are sent home for the children to practise and 
learn. These spellings will focus on a specific digraph i.e. nk  think  sink 

¶ Children are tested each week. 
 
 
Year 2 
 
Before embarking on the RWI spelling programme, children must firstly complete the pre-
programme activities. During this time they will re-visit consonant sounds, vowel sounds 
and alternative spellings. I.e. ie chief, pie 
The spelling programme in year 2 is the largest in the programme. There are 29 units to be 
completed across the whole year. Within this, spellings from the National Curriculum are 
taught.  

¶ A unit is taught each week. 

¶ Pupils are tested on 10 spellings each week and spellings are sent home as part of 
homework. 

¶ The first weeks of the Autumn term are spent revising and practising the red words.  
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KS2 
 
In years 3-6 a unit is taught across 2 weeks alongside the teaching of spellings from the 
National Curriculum.  
Every other week, children will complete a spelling test based on the unit spellings. The 
following week the pupils are tested on 10 National Curriculum words.  
KS2 Spelling Unit Breakdown: 
 

¶ Year 3- 14 units to complete 

¶ Year 4 – 14 units to complete 

¶ Year 5- 12 units to complete 

¶ Year 6- 12 revision units to complete 
 
Example of a spelling breakdown for year 3: 
 

 
 
All teachers must follow the unit breakdown to ensure they are meeting the National 
Curriculum expectations.  
 
2.5 Grammar Policy 
 
Grammar is taught from Reception to Year 6. Star Primary has adopted the Nelson 
Grammar programme to ensure a robust, fast-paced and systematic approach to teaching 
grammar, and the Rising Stars Assessment Programme to ensure the children are 
developing in line with national expectations. 
 
Resources 
  
• Year group specific textbooks/work books 
• Grammar Dictionaries 
• Staff grammar reference books  
• Rising Stars assessments 
 
 
Teaching and Learning 
Grammar can be taught in mixed ability classes, or streamed based on addressing the 
individual needs of the cohort. Children will be given one discrete grammar lesson per 
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week, plus additional grammar learning taught through contextualised practice in reading, 
writing and speaking.  
 
The role of the teacher is to teach, monitor and assess pupils’ grammar skills and monitor 
their progress carefully. It is the responsibility of all staff to model high levels of spoken and 
written grammar at all times, and to ensure that the children do the same.  
 
Assessment 
Grammar is assessed every half term through Rising Stars tests on Grammar, Punctuation 
and Vocabulary, and Spelling. The score and standard of the child in GPV and Spelling is 
recorded separately, and contribute to an over-all teacher assessment once a half term.  
 
EYFS 
As well as their spelling learning, grammar is developed throughout EYFS with a focus on 
spoken grammar. Children are encouraged to speak in a grammatically correct way, and all 
staff model correct grammar at all times. 
 
 
3 BIG WRITING 
 
Children at Star Primary from Reception to Year 6 take part in a weekly Big Writing session, 
which focusses upon teaching children the key skills to producing an age-appropriate 
standard of writing, according to the national expectations. 
 
Big Writing Aims: 
 
• Teaching the key skills of writing of talk, preparation and editing 
• Provide a special place (Big Writing book) where work can be held to a high standard 

 
Big Writing Sessions: 
ü KS1 and KS2 pupils work towards planning and building sentence level, grammar 

and oracy work for writing during the week 
ü Teacher models good practice including handwriting and presentation. 
ü Children are provided with support materials such as dictionaries. 
ü Children are given independent time to write. 
ü Pupils then work to edit their work, with a focus on the Ros Wilson standards (see 

example below): 
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4 WRITING IN EYFS 
 
At Star Primary it is paramount that children are consistently developing and improving their 
reading skills, which is essential for the early development of writing. Evidence has 
shown that the writing skills developed in the early years of schooling have implications for 
a child’s confidence and well-being. Therefore, it is of critical importance that the phonics 
scheme is taught, assessed and reviewed to an outstanding level.  
 
All literacy in EYFS and KS1 is taught following the RWI phonics Scheme. All RWI teachers 
have received the RWI training and should meet regularly to share good practise. In 
Reception through to Year 2 Phonics lesson are taught every day and combined with the 
RWI writing programme. Pupils are set in ability groups and assessed continuously for 
progress. There are formal progress assessments which take place at the end of each half 
term. Year groups must meet with the phonics manager after each assessment to discuss 
progress and group changes.  
 
As a part of this thorough and comprehensive teaching of literacy in the early years, 
children have a weekly writing focus with their teacher where they develop their skills in line 
with the Early Learning Goals. In addition to this, the children have daily opportunities to 
develop their writing through free-flow or ‘choosing’ tasks. 
 
Targets 
 
Using the Ros Wilson Standards/Early Learning Goals, a bank of targets has been 
developed for writing in Reception. These are printed on large and colourful stickers. Each 
Reception Classroom has a clear, accessible display including the names of all the children 
in the class and pockets for their targets. Each child shall have one writing target stored in 
the pocket, which will be ticked every time the child shows evidence of meeting that target. 
On the third tick, the target will be stuck to the piece of work showing the learning. Targets 
are intended to be: 
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ü Regularly accessed by children, teachers and parents due to the way they are 
displayed in the classroom. 

ü Accessible and used during free-flow/ choosing activities- acknowledging the value 
of learning through play and choosing in EYFS 

ü Build up a bank of evidence of the child’s progress in writing 
ü Create a system of next-steps whereby learning and development can be facilitated 
and ‘moved on’ at a rapid pace. 

ü  
 
5. ASSESSMENT 
 
Formative Assessment 
 
As well as following the marking policy by diagnostically marking children’s work to provide 
regular next steps and targets in writing, formal targets are used in Big Writing. Both 
children and staff are able to formatively assess their Big Writing on a constantly basis 
through the use of the writing targets. These targets are based directly on the Ros Wilson 
Standards for writing and are intended to be accessed constantly by the child when writing, 
and the teacher when planning and marking. This creates a joined up approach, where 
children and teachers are aware of next steps and able to constantly aspire to better their 
writing.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

6. SEN 
 
At our school we teach Literacy to all children, whatever their ability and individual needs. 
Literacy forms part of the school curriculum policy to provide a broad and balanced 
education to all children. Through our Literacy teaching we provide learning opportunities 
that enable all pupils to make good progress. We strive hard to meet the needs of those 
pupils with special educational needs, those with disabilities, those with special gifts and 
talents, and those learning english as an additional language. 
 
For more information related to the Inclusion of SEN Pupils, please see the SEN Policy. 
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Overview 
At Star Primary it is paramount that children are consistently developing and improving their 
reading skills. Evidence has shown that the reading skills developed in the early years of 
schooling have implications for a child’s confidence and well-being. Therefore, it is of critical 
importance that the phonics scheme is taught, assessed and reviewed to an outstanding 
level.  
 
For children to comprehend written text and compose written work children must first learn 
to decode and break up sounds inside spoken words. Children at Star will secure automatic 
decoding skills and progress from ‘learning to read’ to ‘reading to learn’ for purpose and 
pleasure. The ultimate goal of learning to read is to develop comprehension, self-esteem 
and confidence in learning.  
 
To achieve this, staff will follow the ‘RWI’ phonics programme and will demonstrate clear 
teaching strategies following a concise lesson structure. The lesson plans are taken from 
the RWI phonics handbook which is available to all phonics teachers. Lessons are regularly 
and accurately adapted to suit the learners at Star. 
 
Aims: 
 

¶ To deliver high level phonic teaching. 

¶ To establish consistent practice, progression and continuity in the teaching and 
learning of phonics and spelling throughout the school. 

¶ To differentiate phonics across each year group, where all children are continuously 
being challenged within their ability group and succeeding.  

¶ To provide children with secure strategies for reading, writing and spelling. 

¶ To accurately assess and closely monitor phonics progress within each class and 
ability group in order to develop a ‘keep up’ not ‘catch up’ ethos.  

¶ To identify areas of strength and areas for improvement and implement appropriate 
interventions.  

 
Key Teaching Principles: 
 

¶ Phonics is taught as an integral part of reading with children taught 
     grapheme-phonemes in a clearly defined sequence. 

¶ To blend (synthesise) sounds (phonemes) in order to read and write. 

¶ To orally segment words into phonemes and scribe the graphemes for spelling. 

¶ That blending and segmenting are reversible processes. 
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1.Organisation of Phonics at Star Primary 

 
At Star, all teachers who teach phonics have had external training through the 
Read Write Inc training programme. Phonics teachers meet regularly in year 
groups to discuss teaching styles, efficient approaches and assessment of the 
children. This provides a large support network for all the teachers who teach 
phonics through the RWI programme.  
 
 
 
1.1 Year Group Phonics Structure Overview 

 
Foundation Stage 

 
When children enter Foundation Stage there is a wealth of continuous provision to 
support the development of children as readers. Children have the opportunity to enjoy 
books, rhymes, songs and play with letter shapes within a literacy rich environment. 
Nursery parents are invited to ‘sing along’ sessions where they can learn songs and 
rhymes which can give them the confidence to support their children in phonics at home. 
Reception parents are invited to a phonics workshop so they can gain an insight and 
knowledge into the phonemes taught and can further support their child at home. Parent 
guides for Nursery and Reception are provided at the workshops as a support for 
teaching phonics at home (see appendix). 
 

Nursery:  

¶ Focus on name writing and initial phonemes. 

¶ Continuous phonic provision with the focus on rhythm, rhyme and speaking and 

listening skills.  

¶   Includes singing lots of nursery rhymes, playing listening games and using 

musical instruments to discriminate sounds. 

¶ Children begin to learn Set 1 sounds in the summer term.  

Nursery teaches pupils how to discriminate between sounds through the use of the EYFS 
programme of study, nursery rhymes, sound recognition and a holistic teaching approach.  
 
During the summer term, pupils who are ready to begin grapheme-phoneme recognition 
begin the learn the SET 1 sounds from the RWI programme.  

Reception:  

¶ Daily RWI phonics lesson incorporating phonics, reading and writing.  

¶ Termly phonics assessment to inform teaching level and progression. 

¶ Children are encouraged to continuously use and apply their phonic knowledge 
across other areas in the curriculum. 

¶ Children are set in ability groups following a phonics assessment.  
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In the autumn term all pupils in Reception are initially assessed. Following this, pupils are 
placed into smaller phonics groups and begin to learn the speed sounds. Pupils then 
begin to learn to orally blend, blend two or more graphemes from the green words and 
then eventually move on to applying their new knowledge using ‘Ditty’ books. These are 
the bridge from learning to say the sounds to learning to read in a story context. Pupils 
will learn to recognise, read and write the sound using the correct letter formation. This 
is a crucial step in the teaching of writing as it builds a foundation of secure writing habits.  
 
 
Key Expectations at the end of Reception 

¶ Blend and read CVC words which use the Set 1 and Set 2 graphemes 

¶ Apply phonics when reading CCVC and CVCC words 

¶ Read and spell some ‘red’ words fluently 

¶ Write each letter correctly using correct letter formation 

¶ Say the sounds of taught graphemes 

¶ Apply phonic knowledge and skill as the prime approach to reading and spelling 
unfamiliar words. 

¶ Be working within the green and purple story books 
 

KS1 
The teaching of phonics is multi-sensory, encompassing simultaneous visual, auditory 
and kinaesthetic activities to enliven core learning. Phonics is taught daily, both explicitly 
and incorporated within literacy lessons. They are briskly paced sessions which are then 
applied to both reading, BIG Reading and writing in a meaningful context throughout the 
whole of the curriculum. 

Year 1:  

¶ Daily RWI phonics lesson incorporating phonics, reading and writing.  

¶ Children are provided extra opportunity to apply their phonics during BIG Reading. 

¶ Termly phonics assessment to inform teaching standard and progression. 

¶ Children are encouraged to continuously use and apply their phonic knowledge 
across other areas in the curriculum. 

¶ Green words and red words displayed which links to book.  

¶ Children set in ability groups using the summer Reception phonics assessment.  

¶ Children are set into 5 smaller groups to maximise teaching and learning.  

¶ Children are taught at the appropriate stage in order to raise standards and to 
close the gap in ability. 

 
In the autumn term all pupils continue from where they finished in Reception. Any group 
adjustments are made following the autumn 1 assessment. Children learn literacy in 
differentiated phonics groups for the first half term which provides a secure transition into 
year 1 from reception.  
 
Key Expectations at the end of Year 1 

¶ Blend and read words containing adjacent consonants 

¶ Segment and spell words containing adjacent consonants 

¶ Read and spell the ‘red’ words taught fluently 

¶ Write each letter correctly using correct letter formation 

¶ Say the sounds of taught graphemes 

¶ Write common graphemes 
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¶ Apply phonic knowledge and skill as the prime approach to reading and spelling 
unfamiliar words. 

¶ Read automatically and spell all the words in the list of 100 high frequency words 

¶ Pupils continue to progress through the RWI scheme. All pupils should be working 
at the ‘blue’ stage or above by the end of the summer. 

Year 2:  
Children are set into 5 smaller literacy groups to maximise learning potential  

¶ Daily RWI SPELLING is taught in whole class sessions. 

¶ RWI groups have daily phonic sessions every day.  

¶ Termly phonics assessment. 

¶ Children are encouraged to continuously use and apply their phonic knowledge 
across other areas in the curriculum. 

 
In the autumn term all pupils continue from where they finished in year 1. Any group 
adjustments are made following the autumn 1 assessment. Children learn literacy in 
differentiated phonics groups for the first half term. This provides a secure transition into 
year 2 from year 1 which continues to instil literacy confidence.  
 
Key Expectations at the end of Year 2 

¶ Children should be able to read the first 100 high frequency words and the next 
200 common words. This should be mostly by sight and through decoding with 
confidence. 

¶ Children’s spelling should be accurate in line with the National Curriculum 
expectations. 

¶ All children should have passed the phonics screening check 

¶ Children should be fluent in reading and increasingly accurate at spelling 

¶ Children should now be aware of the use of the past tense, investigating and 
learning how to add suffixes, spelling ‘compound’ words and finding and learning 

     the unusual parts in words. 

KS2 
It is predicted and hoped that all pupils complete the phonics scheme and pass the 
Phonics Screening Check by the end of KS1.  
 
For pupils who have not yet met this expectation, extra phonics support is provided in 
year 3. The RWI programme is still taught to those pupils who require extra support in 
order for them to become successful readers and writers.  
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2. Resources 
 
All phonics teachers have a phonics box or pack which contains all of the resources 
required to teach a READ WRITE INC lesson. This is provided by the phonics manager and 
resources are continuously reviewed and updated where necessary in order to enhance 
teaching. 
 
Each phonics teacher will have: 
 

1) SET 1, SET 2 and SET 3 speed sound flash cards (A4) 
2) SET 1, SET 2 and SET 3 speed sound flash cards (small/pocket sized) 
3) FRED the frog 
4) Speed sound handbook 
5) Get writing handbook 
6) Simple speed sound poster 
7) Complex speed sound poster 
8) Set of green words 
9) Set of red words 
10) Access to the RWI online subscription to support lessons and resourcing 
11) Assessment file  
12) Pocket chart  
13) Picture cards (Reception and nursery only). 

 
 

2.1 Reading books and writing workbooks 
Reading books and writing workbooks are stored close to the Foundation Stage unit.  
These are accessible to all phonics teachers.  
 
 

Reading 
books 

 

Dittyôs 
1-10 

Green 
story 
books 
titles 1-
12 

Purple 
story 
books 
titles 1-
12 

Pink 
story 
books 
titles 1-
12 

Orange 
story 
books 
titles 1-
12 

Yellow 
story 
books 
titles 1-
12 

Blue 
story 
books 
titles 1-
12 

Grey 
story 
books 
titles 1-
12 

Writing 
books 

 

 
 
Ditty 
writing 
books 

 
 
Green 
Writing 
books 

 
 
Purple 
Writing 
books 

 
 
Pink 
Writing  
books 

 
 
Orange 
Writing  
books 

 
 
Yellow 
Writing  
books 

 
 
Blue 
Writing  
books 

 
 
Grey 
Writing  
books 

 

 
 
 



41 

 

 
 
 
3. Assessment 
 
At Star, children’s progress is carefully assessed and closely monitored. Assessment takes 
place in each lesson and the phonics teacher should continuously assess segmenting 
skills, blending skills (orally and written) and writing skills.  There is a summative 
assessment at the end of each term to closely assess progress and next steps. There is a 
National Phonics Screening Check at the end of year 1 and year 2.  
 
3.1 Assessment Files 
All teachers are provided with an assessment file which is used as a working document.  
Each assessment file includes: 
 

 
1)  Tracking sheet 

 
Teachers will use the tracking sheet to monitor the progress of each pupil in their group 
across the whole year. Using the tracker sheet in addition to their teacher assessment, 
teachers are able to identify the needs of the pupil accurately.  
 

 
 

2) Assessment Proformas (also see appendices) 
 
There are three main assessment proformas that teachers need to use. 

Assessment 1  
Example 

Assessment 2 
Example 

Assessment 3 
Example 
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    Teachers record each pupil’s individual assessment. 
 

Assessment 1  
 

Assessment 2 Assessment 3 

 
 

 

 
3.2 Actions following assessment 

 
1) Pupils who are not making the required progress are identified.  
2) Along with the phonics manager, a decision will be made about which pupils will 

require 1:1 tutoring. The phonics manager will be responsible for timetabling this. 
See example below. 
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3) Support staff and TA’s who are taking part in 1:1 tutoring will observe the 
phonics manager or class teacher using the assisted blending technique in order 
to tutor pupils. 

4) Group changes: On occasions there may be some movement of pupils 
between groups in order to consistently challenge and accelerate learning. 
Therefore pupils should always be working at their correct stage for progress.  

 
4. Phonics Screening Check 
Year 1 children will take the Phonics Screening Check. Children who did not pass the 
phonics check in year 1 will have to re-take the check at the end of year 2. This assessment 
will confirm whether individual pupils have learnt phonic decoding to an appropriate 
standard. The check includes 20 words using graphemes from set 1, set 2 and set 3 
phoneme-grapheme correspondence. At the end of the test there are 3 polysyllabic words 
which the pupils are expected to segment and blend. The check also includes 20 pseudo or 
non-words. Children are expected to decode these words by applying their phonological 
knowledge of segmenting and blending.   
 

Example: 
N.B. A pass mark is provided once the testing window has passed. 
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